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ABSTRACT

Community service and volunteerism are activities where individuals or groups offer their time and effort to 
help others or contribute to the well-being of their community without expecting financial compensation. At the 
National Defence University of Malaysia, students from the Language Centre have established a business entity 
called TELaH (The English Language House), which provides public speaking courses to nearby public schools. 
Since 2020, TELaH has offered this course with the goal of enhancing English language proficiency among school 
children, particularly those from the B40 economic group, as part of its social mission. The objective of this study 
is to explore the impact of community service and volunteerism learning on the social skills of students through 
projects such as the ones done by TELaH. This is a quantitative study where an online questionnaire via google 
form was distributed to Year 1 and Year 2 students at the Language Centre and analysed using SPSS version 
25.0. The findings showed a high alpha value (0.964), indicating strong correlation and consistent measurement 
of the same underlying construct. The community service and volunteerism project improved all tested social 
skills, with the greatest impact on 'Teamwork and Collaboration' with a mean score of 4.2388, and the least on 
'leadership.' with a mean score of 4.0547. The study also suggested that universities should thoughtfully design 
community service programmes to maximise their impact, making sure these initiatives not only promote personal 
development and civic responsibility but also meet the needs and expectations of students. Carefully planned 
community service and volunteer programmes help students build social and practical skills, cultivate empathy, 
and gain a deeper understanding of social issues, while also providing valuable career experience and networking 
opportunities.

Keywords: Community service, Volunteerism, TELaH, Social skills, Quantitative study.

ABSTRAK

Khidmat masyarakat dan kesukarelawanan merupakan aktiviti di mana individu atau kumpulan menawarkan 
masa dan tenaga mereka untuk membantu orang lain atau menyumbang kepada kesejahteraan komuniti tanpa 
mengharapkan ganjaran kewangan. Di Universiti Pertahanan Nasional Malaysia, pelajar dari Pusat Bahasa 
telah menubuhkan sebuah entiti perniagaan yang dikenali sebagai TELaH (The English Language House), 
yang menawarkan kursus pengucapan awam kepada sekolah-sekolah awam berhampiran. Sejak tahun 2020, 
TELaH telah menyediakan kursus ini dengan matlamat meningkatkan penguasaan bahasa Inggeris dalam 
kalangan pelajar sekolah, khususnya mereka dari kumpulan ekonomi B40, sebagai sebahagian daripada misi 
sosialnya. Objektif kajian ini adalah untuk meneroka kesan pembelajaran melalui khidmat masyarakat dan 
kesukarelawanan terhadap kemahiran sosial pelajar melalui projek-projek seperti yang dijalankan oleh TELaH. 
Kajian ini menggunakan pendekatan kuantitatif, di mana soal selidik dalam talian melalui Google Form telah 
diedarkan kepada pelajar Tahun 1 dan Tahun 2 di Pusat Bahasa dan dianalisis menggunakan perisian SPSS 
versi 25.0. Dapatan kajian menunjukkan nilai alpha yang tinggi (0.964), menandakan korelasi yang kuat serta 
pengukuran yang konsisten terhadap konstruk yang sama. Projek khidmat masyarakat dan kesukarelawanan 
telah meningkatkan semua kemahiran sosial yang diuji, dengan impak paling besar terhadap ‘Kerjasama dan 
Kolaborasi’ dengan skor min 4.2388, manakala impak paling rendah terhadap ‘Kepimpinan’ dengan skor min 
4.0547. Kajian ini turut mencadangkan bahawa universiti perlu merangka program khidmat masyarakat dengan 
teliti bagi memaksimumkan impaknya, memastikan inisiatif ini bukan sahaja menggalakkan pembangunan diri 
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dan tanggungjawab sivik tetapi juga memenuhi keperluan serta jangkaan pelajar. Program khidmat masyarakat 
dan kesukarelawanan yang dirancang dengan baik membantu pelajar membangunkan kemahiran sosial dan 
praktikal, memupuk empati, serta memperoleh pemahaman yang lebih mendalam mengenai isu-isu sosial, selain 
memberikan pengalaman kerjaya yang bernilai serta peluang jaringan profesional.

Kata Kunci: Khidmat Masyarakat, Kesukarelawanan, TELaH, Kemahiran Sosial, Kajian Kuantitatif.

INTRODUCTION

Community service and volunteerism are widely 
recognized and practiced across the globe, often seen 
as vital components of civic engagement and social 
responsibility (Afzal & Hussain, 2020; Stukas & 
Dunlap, 2002). Engaging in community service fosters 
a greater sense of accountability and provides students 
with opportunities to participate in civic activities 
(Boyd & Nowell, 2023; Cress et al., 2023). This type 
of experiential learning enables students to give back to 
society while enhancing their education through hands-
on activities (Aramburuzabala & Cerrillo, 2023). By 
integrating community service into the curriculum, 
students develop essential life skills that benefit both 
themselves and society, while educational institutions 
strengthen their connection with the community and 
address societal challenges (Zainuri & Huda, 2023). 

Beyond academic benefits, community service 
and volunteerism play a crucial role in shaping students' 
social skills. These experiences expose students to 
diverse social settings, fostering communication, 
empathy, and teamwork (Hidayah et al., 2021; Khan 
& VanWynsberghe, 2020). Interacting with different 
groups of people helps them develop active listening, 
conflict resolution, and interpersonal skills, which 
are essential for effective communication and social 
competence (Aggrawal & Magana, 2024; Tennant et 
al., 2023). As a result, students often become more 
confident in navigating social situations and forming 
meaningful relationships. 

The aim of this research was to investigate how 
learning through community service and volunteerism 
affects students' social skills. Therefore, the study 
was guided by the following research question: How 
do community service and volunteerism programmes 
influence the social skills of students?

LITERATURE REVIEW COMMUNITY SERVICE 
AND VOLUNTEERISM

Nicol et al. (2023) and Syed Mustaffa et al. (2020) stated 
that community service and volunteerism are important 

components in developing a society, they provide 
numerous benefits to both the individuals of a society 
and the society itself. Engaging in community service 
and volunteer work or activities enables individuals to 
contribute to the welfare of their communities, which 
indirectly fosters a sense of belonging and purpose 
amongst individuals. Recent studies highlight that 
community service and volunteerism enhance social 
cohesion by creating networks of relationships that 
strengthen community bonds (Davies et al, 2024; 
Horsham et al., 2024). For instance, Putnam and 
Campbell (2020) supported that active participation in 
community service promotes civic responsibility and 
empowers individuals to address social issues, thereby 
contributing to the overall improvement of society.

The advantages of community service 
and volunteerism extend beyond social cohesion; 
significantly, they impact the personal growth and 
development of the volunteers. Through community 
activities or service, individuals gain valuable skills, 
knowledge and experiences that upgrade or enhance 
their personal and professional growth and development. 
According to Haski-Leventhal (2020), volunteering 
provides opportunities for skill development, increased 
self-esteem, and a deeper understanding of social issues. 
Moreover, it helps the development of empathy and 
compassion, as volunteers are often exposed to diverse 
populations and perspectives. This exposure broadens 
their worldview and fosters a greater appreciation for 
diversity and inclusivity.

In addition to individual and community 
benefits, community service and volunteerism also play 
a pivotal role in addressing systemic social challenges. 
By mobilising volunteers, communities can overcome 
issues such as poverty, education, and healthcare more 
effectively. Research by Handy and Hustinx (2002) 
highlighted that volunteerism can lead to sustainable 
community development by leveraging local resources 
and expertise. Volunteers are often seen as catalysts 
for change, initiating and supporting projects that 
address the root causes of social problems. Therefore, 
community service and volunteerism are not only a 
means of immediate relief but also a strategic approach 
to long-term social improvement. 
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SOCIAL SKILLS

Social skills are critical abilities that individuals utilise 
to interact effectively with others in various social 
contexts (Maksum et al., 2021; Salimi & Fauziah, 
2023). These skills include both verbal and non-verbal 
communication, active listening, empathy, and the 
ability to interpret social cues. They are essential for 
forming and maintaining relationships, both personal 
and professional. According to Collins (2021), social 
skills involve a range of behaviours that enable 
individuals to navigate social interactions adeptly, 
facilitating positive outcomes in social, academic, and 
work environments.

Effective communication is a foundation 
of social skills as it allows individuals to express 
themselves clearly and to understand others. Verbal 
communication involves the use of language to convey 
messages, while non-verbal communication includes 
gestures, facial expressions, and body language. Active 
listening, a crucial component of communication, 
requires attentiveness and responsiveness to ensure 
the listener fully understands the speaker’s message. 
Empathy, as highlighted by Simmons (2020), is also 
a vital social skill that allows individuals to recognise 
and respond to others’ emotions, fostering deeper 
connections and mutual understanding.

Developing strong social skills is crucial 
for success in various areas of life. Beenen et al. 
(2023), Ghavifekr (2020), and Serrano-Pintado et al. 
(2022) posited that these skills enhance interpersonal 
relationships, improve teamwork and collaboration, 
and contribute to overall emotional well-being. 
Training and practice in social skills can lead to 
better conflict resolution, increased assertiveness, 
and greater adaptability in social situations. Social 
skills training programmes, which often include role-
playing and feedback, have been shown to be effective 
in improving these abilities. According to Turner 
(2022), such programmes are particularly beneficial for 
individuals with social anxiety or other challenges in 
social interactions, helping them build confidence and 
competence in their social engagements.

Community service and volunteerism are said 
to enhance social skills by providing opportunities to 
interact with diverse groups, work collaboratively on 
projects, and navigate various social dynamics. These 
activities foster empathy, improve communication 
and teamwork, and develop leadership and conflict 
resolution abilities. Engaging in volunteer work 
also builds emotional intelligence and networking 
skills, as individuals learn to manage responsibilities, 
collaborate effectively, and build relationships in varied 

social contexts. Overall, the experience gained through 
community service enriches one’s ability to relate to 
and work with others in both personal and professional 
environments (Afzal & Hussain, 2020).

PAST RESEARCH ON THE IMPACT OF 
COMMUNITY SERVICE AND VOLUNTEERISM 

EXPERIENCE ON SOCIAL SKILLS

Due to the strong connection between community 
service and volunteerism experience and social skills, 
this topic has been extensively studied. Afzal and 
Hussain (2020) in their article “Impact of Community 
Service Learning on the Social Skills of Students” 
discovered that many high schools and universities 
now include community service learning in their 
admission criteria, leading students to engage in these 
programmes and view themselves as more socially 
responsible. A qualitative study of 25 students from 
various O-level schools found that community service 
learning positively impacts students' social skills, and 
they recommended incorporating a more inclusive 
model of service learning into school or university 
curricula.

Another study by Sze-Yeung Lai and Chi-
leung Hui in 2021 explored how community service-
learning (SL) programmes integrate academic curricula 
with practical experiences to foster prosocial behaviour 
among students. Using a mixed-methods approach, the 
research investigated students' motivations, enjoyment, 
and intentions for future social or civic engagement in 
a fashion-related SL programme in Hong Kong. The 
findings showed that while students generally viewed 
the programme positively, the types of motivation 
influenced their learning experiences and outcomes 
differently, with learning experiences partially 
mediating the relationship between motivation and 
continued engagement in social activities.

In 2021, Coelho and Menezes concluded 
that universities have traditionally played a vital role 
in nurturing students as individuals, professionals, 
and citizens. Despite global challenges like new 
learning environments and diverse public demands, 
they continue to uphold this mission. The adoption 
of service-learning, especially in the post-Bologna 
European Higher Education Area, reflects a renewed 
focus on combining practical experiences with 
theoretical reflection, aiming to address societal issues 
and cultivate civic-minded graduates.

As mentioned earlier, Afzal and Hussain 
(2020) qualitative study found that community service-
learning programmes have a positive impact on the 
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social skills of students, indicating that serving others 
or one's own community makes students better citizens 
and enhances their teamwork abilities. In studies by 
Predețeanu-Dragne et al. (2019), Dolovich et al. (2019) 
and Debbie and Cnaan (2009), it was highlighted 
how engaging in volunteer work fosters teamwork 
and collective efforts among participants, leading to 
enhanced community ties and collaborative outcomes. 
In Predețeanu-Dragne et al. (2019) study, they 
examined how volunteering serves as a collaborative 
practice that fosters teamwork and contributes to the 
sustainable development of local communities. The 
researchers identified effective practices that can turn 
a group of individuals into a thriving, sustainable 
collaborative community, emphasising both the 
tangible and intangible benefits of their collective 
efforts. The exploratory analysis provided insights into 
participants' motivations, satisfaction, and results from 
their personal experiences within their communities. 
By employing IBM SPSS for quantitative analysis and 
Atlas Ti for qualitative analysis, the study underscored 
the vital role of volunteering in promoting sustainable 
social cohesion and enhancing teamwork within local 
communities.

Research showed that community service and 
volunteerism significantly enhance students' social skills 
and sense of social responsibility, prompting many high 
schools and universities to incorporate them into their 
admission criteria. Community Service Learning (CSL) 
programmes positively impact students' social skills and 
foster prosocial behaviour, with motivations affecting 
learning outcomes and future civic engagement. In 
addition to that, despite global challenges, universities 
continue to play a crucial role in developing students 
as individuals and citizens, with a renewed focus on 
service learning to address societal issues and promote 

civic mindedness. All the above articles consistently 
demonstrate the positive impact of such initiatives on 
teamwork, collaboration, social skills, and personal 
development across various contexts.

THE ENGLISH LANGUAGE HOUSE (TELAH) 
AT THE LANGUAGE CENTRE, NATIONAL 

DEFENCE UNIVERSITY OF MALAYSIA

In 2020, the Language Centre at the National Defence 
University of Malaysia received a RM20,000 grant 
from the Ministry of Higher Education under the 
University to Community programme. This funding 
allowed students at the Language Centre to participate 
in courses designed to prepare them for tutoring 
English or engaging English proficiency activities. 
As part of its social mission, the Centre established 
the English Language House, also known as TELaH, 
with the objective of offering courses to enhance 
English language proficiency among school children, 
particularly those from the B40 economic group. The 
B40 group refers to the bottom 40% of households 
by income in Malaysia. This classification is part of 
a broader categorisation that also includes the M40 
(middle 40%) and T20 (top 20%) income groups.

TELaH has organised numerous courses in 
public schools near the university and online during the 
COVID-19 pandemic. The two most popular courses 
are the "Public Speaking" course, which consists of 
three modules, and a vocabulary enhancement activity 
called "Baking a Cupcake." Since 2020, TELaH 
has organised at least two community service and 
volunteerism programmes each year. Below are some 
pictures of the courses conducted by TELaH.

2021: Online Public Speaking Course conducted 
online with primary school students

2024: Public Speaking Course with students at the 
Royal Military College

FIGURE 1. Community service and volunteerism programmes conducted by The English Language House
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THEORETICAL FRAMEWORK 

Social Role Theory (Eagly, 1987)

In the context of community service and volunteerism, 
individuals often take on roles such as organisers, 
caregivers, educators, or supporters. The responsibilities 
and expectations associated with these roles shape their 
behaviours and the development of relevant skills. 
For instance, women, who are often socialised into 
nurturing and communal roles, may be more likely to 
engage in volunteer activities that involve caregiving 
and support. 

Social Role Theory (Eagly, 1987) argued that 
individuals' behaviours and attitudes are shaped by the 
social roles they occupy, which are defined by societal 
norms and expectations. This theory suggests that 
these roles significantly influence the development and 
expression of skills and traits. For instance, in group 
projects, individuals often adopt specific roles such 
as leader, follower, or specialist. The responsibilities 
and expectations associated with these roles shape 
the development of certain skills, such as leadership, 
communication, and problem-solving.

Research by van Vianen and Fischer (2002) 
supports this by showing that individuals' role 
expectations within organisations affect their career 
ambitions and development. Their study in the Journal 
of Vocational Behaviour revealed that women often 
face conflicting role expectations that can impact their 
career progression and skill development, particularly 
in leadership positions. This demonstrates how social 
roles, and the expectations attached to them shape the 
professional skills individuals acquire and exhibit.

Additionally, a study by Hentschel, Heilman, 
and Peus (2019), in the Journal of Organizational 
Behaviour, explores how role expectations influence 
team dynamics and individual contributions. They 
found that the roles people adopt in teams significantly 
impact their participation and the development of 
team-related skills, with leaders often having more 
opportunities to hone their leadership abilities, while 
followers or specialists might focus on developing 
other specific skills relevant to their roles.

These findings underscore the importance of 
understanding how social roles and the expectations 
tied to them influence behaviour and skill development 
in various contexts. By acknowledging and addressing 
these influences, organisations and educators can 
create more equitable environments that promote the 

development of diverse skills among all individuals.

Service-Learning Theory

Service-Learning Theory integrates community 
service with academic learning, suggesting that 
students achieve a deeper understanding and practical 
experience by combining service activities with their 
studies (Alshammari et al., 2023; Samarji, 2022). It 
highlights the importance of reflection, where students 
thoughtfully consider their service experiences and 
relate them to academic concepts. This theory supports 
the notion that community service can improve 
educational results and personal growth (Afzal & 
Hussain, 2020). While no single individual created 
Service-Learning Theory, it developed through the 
contributions of various educators, philosophers, and 
practitioners. John Dewey is recognised as a key figure 
in advancing and popularising service-learning as an 
educational approach.

John Dewey, an American philosopher and 
educator, is frequently recognised for establishing 
the foundations of experiential education, a field in 
which service-learning plays a significant role. In the 
early 20th century, Dewey championed an educational 
approach that extended beyond conventional classroom 
teaching, stressing the value of learning through direct 
experience and applying knowledge in real-world 
contexts. His theories on democracy, education, and the 
role of experiential learning have profoundly shaped 
the underlying principles of service-learning. While 
John Dewey is a foundational figure in the philosophy 
behind service-learning, the evolution of Service-
Learning Theory as it is understood today results from 
the contributions of numerous educators, theorists, and 
organisations over the decades.

The Service-Learning Theory asserts that 
community service and volunteerism play a crucial 
role in developing social skills. This theory combines 
community service with academic education, 
highlighting that students acquire practical experience 
and strengthen their social abilities through reflective 
service activities. Aube (2023), Miller (2024), and 
Karimi and Pina (2021) all agree that participation 
in community projects helps students enhance their 
communication, teamwork, leadership, interpersonal 
skills, sense of responsibility and dependability, and 
problem-solving skills, as well as foster empathy and a 
deeper insight into social issues.
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FIGURE 2. Conceptual framework

CONCEPTUAL FRAMEWORK

The conceptual framework (Figure 2) posits that 
participating in community service and volunteerism, 
which is the IV (Independent Variable), helps students 
develop a broad spectrum of personal and professional 
skills, or social skills, which is the DV (Dependent 
Variable). It focuses on core skills development, where 
students enhance their communication, teamwork, 
leadership, interpersonal abilities, responsibility, 
dependability, and problem-solving through practical 
experience. Additionally, it underscores empathy and 
social insight, as engaging with diverse groups and 
real-world issues fosters emotional growth and a deeper 
understanding of social challenges. The framework 
also incorporates reflective practice, where students 
critically assess their service experiences, integrating 
these insights into their personal and academic growth. 
Overall, it demonstrates how community service and 
volunteerism contribute to well-rounded development, 
merging practical skill acquisition with emotional and 
social enrichment.

METHODOLOGY

Research design

This is a quantitative study using a custom-designed 
questionnaire to investigate how community service 
and volunteerism learning affect students’ social 
skills. The research tool was in the form of an online 
questionnaire through Google Form. The six (6) 
social skills (illustrated in Figure 1) were divided into 
separate sections in the questionnaire, with sentences 
or statements focusing on how community service 
and volunteerism projects influenced these skills. 
The questionnaire obtains participant's preferences or 
degree of agreement with a statement using a 5-point 
Likert scale.

Population and sampling

The study targeted Year 1 and Year 2 students at the 
Language Centre, as Year 3 students were currently 
away from the university for their internships at 
various organisations. The total number of Year 1 and 
Year 2 students is 67, and all students completed the 
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questionnaire. According to Krejcie and Morgan (1970) 
Sample Size Determination Table, a population of 67 
needs to have 58 samples, and in this study, all students 
answered the questionnaire.

Data for this study were gathered using a 
questionnaire distributed to respondents online via 
Google Forms. The link to the form was shared with 

students through WhatsApp, and they were given one 
week to complete and submit their responses.

Descriptive Analysis

Descriptive analysis of the collected data was conducted 
using SPSS version 25.0, which included frequency, 

FIGURE 3. Determining sample size from a given population

percentage, mean score, and normality tests. Without 
experimental manipulation, the descriptive analysis 
involved direct observation of the target behaviour 
in natural settings to gather information on relevant 
environmental factors (Sloman, 2010). The analysis 
was limited to the target group.

A five-point Likert scale was employed due to 
its numerical and measurable nature, which aligns with 
the five levels used to gauge the mean score derived 
from the analysis. The levels of the mean score are 
outlined below:

TABLE 1. Mean Score and Level

Mean Score Level (Frequency/Agreement)
1.00 – 1.80
1.81 – 2.60
2.61 – 3.20
3.21 – 4.20
4.21 – 5.00

Very Low (Never/Strongly Disagree)
Low (Rarely/Disagree)
Medium (Sometimes/Neutral)
High (Often/Agree)
Very High (Always/Strongly Agree)

			   Source: (Moidunny, 2009)

Reliability Analysis

This study employed a five-point Likert scale to 
quantitatively assess the relationship between 
variables. The Cronbach's Alpha coefficient was used 

to evaluate this relationship, serving as an indicator of 
reliability when considered as item consistency, even 
under challenging conditions (Komperda, Pentecost, & 
Barbera, 2018). The table below illustrates the standard 
ranges for Cronbach's Alpha.
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TABLE 2. The Range of Cronbach’s Alpha Coefficient

Cronbach’s Alpha Internal Consistency

α ≥ 0.90
0.90 > α ≥ 0.80
0.80 > α ≥ 0.70
0.70 > α ≥ 0.60
0.60 > α ≥ 0.50
0.50 > α

Excellent
Good
Acceptable
Questionable
Poor
Unacceptable

2022
48%2023

52%
2022

2023

FIGURE 3. Respondents’ cohort

FINDINGS AND DISCUSSION

Demographic Data

48% (32 students) are from cohort 2022 and 52% 
(35 students) are from cohort 2023. All in this 
research population (Year 1 and Year 2 students at 
the Language Centre), participated in this research. 
82% (55 students) enjoyed conducting the Public 
Speaking course, while 18% (12 students) did not. 
Students often resist community service and volunteer 
work due to a variety of factors, including a lack of time 
amidst busy academic and extracurricular schedules, 
a perceived lack of immediate personal benefit or 

relevance to their future goals, and a possible absence 
of intrinsic motivation or interest in the causes being 
addressed. Additionally, some students might find 
the activities unengaging or feel that the work is not 
adequately recognised or rewarded, which can diminish 
their enthusiasm and commitment to volunteering.

Reliability Analysis

Reliability analysis is conducted to ensure that a 
measurement tool or instrument consistently produces 
stable and accurate results over time and across different 
conditions. 
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Yes
82%

No 
18%

Yes

No 

FIGURE 4. Did students enjoy doing the Community Service and Volunteerism activity

82% (55 students) enjoyed conducting the 
Public Speaking course, while 18% (12 students) 
did not. Students often resist community service and 
volunteer work due to a variety of factors, including a 
lack of time amidst busy academic and extracurricular 
schedules, a perceived lack of immediate personal 
benefit or relevance to their future goals, and a possible 
absence of intrinsic motivation or interest in the causes 
being addressed. Additionally, some students might find 
the activities unengaging or feel that the work is not 

adequately recognised or rewarded, which can diminish 
their enthusiasm and commitment to volunteering.

Reliability Analysis

Reliability analysis is conducted to ensure that a 
measurement tool or instrument consistently produces 
stable and accurate results over time and across different 
conditions. 

TABLE 3. Cronbach Alpha’s Value

Cronbach’s Alpha No of items
.964 18

In this study, a reliability analysis was 
conducted to assess the internal consistency of the 
questionnaire “Social Skills during Community Service 
and Volunteerism Projects” using Cronbach's alpha. The 
analysis yielded a Cronbach's alpha of .964, indicating 
an excellent level of internal consistency among the 
items (refer to Table 2). This high alpha value suggests 
that the items are highly correlated and reliably measure 
the same underlying construct. Therefore, confidence 
can be placed in the consistency of the questionnaire 
for the purposes of this study.

Descriptive Analysis

The aim of the descriptive analysis is to find out which 

of the six social skills is most affected by students 
participating in community service and volunteer 
projects. A mean score analysis was conducted on the 
data. Calculating mean scores is a standard practice in 
data analysis that facilitates the comparison of various 
data sets or groups. For instance, comparing the average 
test scores of two different classes can assess their 
relative performance. Additionally, analysing shifts in 
mean scores over time can reveal trends or patterns in 
the data.

Comparing mean scores for the six (6) social 
skills.
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TABLE 4. Mean scores on Social Skills

Social Skills N Minimum Maximum Mean Std. Deviation
Communication Skills 47 2.00 5.00 4.0995 0.72478
Empathy 47 2.00 5.00 4.0597 0.67569
Teamwork and 
Collaboration

47 2.00 5.00 4.2388
(Very High)

0.67372

Leadership 47 2.67 5.00 4.0547
(High)

0.69613

Interpersonal Skills 47 3.00 5.00 4.1592 0.63394
Responsibility and 
Dependability

47 2.67 5.00 4.1095 0.67267

Valid N (listwise) 47

All the social skills were rated either “High” or 
“Very High” (Refer to Table 1: Mean Score and Level) 
since mean scores are from 4.0547 to 4.2388. The high 
mean scores suggest that the community service and 
volunteerism programme had a significant impact on 
social skills. It had the greatest effect on "Teamwork and 
Collaboration" and the smallest effect on "Leadership."

This finding is supported by the studies done 
by Afzal and Hussain (2020), Predețeanu-Dragne 
et al. (2019), Dolovich et al. (2019) and Debbie and 
Cnaan (2009), mentioned in the literature review 
above. Community service and volunteering enhance 
teamwork and collaboration by bringing individuals 
together to work towards shared goals, requiring 
them to coordinate their efforts and communicate 
effectively. Volunteers often take on diverse roles and 
responsibilities, which necessitate mutual support and 
reliance on each other's strengths. This collaborative 
environment fosters trust, improves problem-solving 
skills, and encourages social interaction among 
participants from varied backgrounds, all of which 
contribute to stronger teamwork and more effective 
collaboration.

Regarding leadership, there is no conclusive 
evidence to suggest that community service and 
volunteer projects fail to enhance leadership skills. 
However, leadership development tends to be less 
pronounced compared to other social skills, as only a 
few participants typically assume leadership roles in 
any given project. Gordon and Gordon (2017) noted 
that while volunteering can improve various skills, the 
development of leadership may be limited due to the 
small number of individuals in leadership positions 
within projects. This perspective is supported by 
Social Role Theory (Eagly, 1987), which argues that 
individuals' behaviours and attitudes are shaped by 

their social roles. In group projects, people often take 
on specific roles, such as leader, follower, or specialist, 
and the theory suggests that the responsibilities 
and expectations of these roles impact the extent to 
which certain skills, like leadership, are developed. 
Consequently, only those designated as leaders are 
likely to enhance their leadership skills more than 
others in the group.

CONCLUSION

Addressing the issues of students’ resistance to 
community service and volunteer work requires careful 
planning and structuring of these projects to enhance 
their appeal and effectiveness. In this study, it is also 
revealed that community service and volunteerism 
programmes significantly impact social skills, with 
all assessed skills rated as either "High" or "Very 
High." The programme had the most notable effect on 
"Teamwork and Collaboration" and a lesser impact on 
"Leadership." These results underscore the importance 
of thoughtfully designing community service initiatives 
to maximise their benefits, ensuring that they not only 
foster personal growth and civic responsibility but also 
align with students' needs and expectations.

Improving students' perception and acceptance 
to community service and volunteer work requires 
integrating these activities into the educational 
curriculum and highlighting their benefits. Universities 
can emphasise the importance of civic engagement 
and the positive impact it has on personal growth, skill 
development, and career opportunities. Showcasing 
inspiring stories of student volunteers and organising 
engaging, hands-on service projects can make 
volunteering more appealing. Providing incentives such 
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as academic credits, awards, and public recognition can 
also motivate students to participate. Collaborating 
with community organisations to create meaningful 
and enjoyable volunteer experiences will help students 
see community service as a valuable and rewarding 
endeavour rather than an obligation.
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